Speech and Language Therapy
Early Years Resource Pack
Part 2 – Advice Sheets

SLT RESOURCE PACK: Part 2 Advice Sheets
1 of 58

PART 2
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• Interaction
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• Stammering
• Working with children learning more than one language
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Attention and Listening - Useful Strategies for Practitioners
☺ Teach active listening strategies. For example, good sitting, good looking, good taking turns,
good thinking about the words (for older children). Discuss what each of these points would
look and feel like. Give children explicit praise when they are showing active listening (e.g.
’You are looking at me so I know you are listening’ or ‘Good sitting’. (e.g. Your legs are
crossed and you have still hands’).
☺ Do not assume that the child knows what is ‘good
listening’.
☺ Use pictures/symbols to provide visual support.
☺ Teach each aspect separately.

Good looking

☺ Be consistent and reinforce ‘good listening’ all the
time.
☺ If you have any concerns about a child’s hearing
levels make a referral for a hearing test to be
completed.
Good listening

Adapted from McLachlan & Elks (2012). Language Builders. Elklan.

Strategies for children with attention and listening difficulties
Environment

Manner
i.e. How we
communicate
e.g. facial expression,
tone of voice, objects,
pictures, words and
gesture.

Level
i.e. The types of words,
sentences and gestures
we use.

Pace
i.e. How
fast/slow we
speak.

Reduce visual
distractions and
noise level.

Use gesture and
animation to gain and
maintain attention.

Gain child’s attention by
saying their name
before giving an
Instruction

Keep delivery
short and
speak slowly.

Sit facing the
child/ children.

Change voice, facial
expression, clap, put up
hands, ring bell, use
child’s name, etc.

Keep the instruction short
and simple, e.g. ‘Amy
drink’, ‘teddy drink’.
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ATTENTION & LISTENING ACTIVITIES 1
•

Use highly motivating toys; these are toys that make noises e.g. rainmaker, have flashing
lights e.g. LED light spinner, look interesting to touch e.g. mesh ball or are the child’s special
interest e.g. Star Wars Toy

Suggested Individual Support Plan (ISP) Targets:
• The child will look at adult’s face when you call his name whilst holding the stimulating toy next
to it.
•

The child will look at adult’s face when you call his name in anticipation of seeing motivating
toy, which you instantly produce once he achieves.

•

The child will attend to you with stimulating toy for one minute, during this time you will need to
show him/her all that the toy can do in order to hold his/her interest.

•

The child will attend to you for increasing lengths of time with the stimulating toy/s.

Top Tips:
• Make sure you carry out activity in distraction free environment – you need to be the most
exciting thing in the room
•

Make sure you know which toys will motivate.

•

Introduce activity as this is our listening time and use a symbol and even a sound e.g. a
shaker for him/her to associate with the activity.

•

Initially sessions will be really short, short but more frequent will be more successful, building
up the time as his/her attention increases.

•

Use LOTS of praise and make it specific about what he/she is doing that is good i.e. looking at
you, looking when you call his/her name. e.g. “Good looking”.

•

It is a good idea to have a range of toys that you can switch between at different sessions and
make sure you have prepared different things you can do with each toy in order to hold
attention for increasing lengths of time. E.g. rainmaker – can tilt up and down, can roll on the
floor, can twist around, can shake and dance with it (some will depend on fine motor skills)
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High Attention Box
High Attention Box
What is a high attention box?
1. A small interesting box containing toys not found in an everyday nursery and which children
wouldn’t be allowed to access alone.
2. Multi-sensory

Why use a high attention box?
•
•
•
•
•
•
•

To gain children’s interest
To gain joint focus
To encourage eye contact
To use simple labelling
To encourage a child to come to an adult led activity
To understand that the adult is in control
To encourage turn taking

How do they work?
•

Prepare a place to use the box out of the general path of the nursery

•

Make sure everything within the box is working

•

Place small mats, cushions or stools for children to sit on

•

Tell the children “come, special toys” taking one toy to show

•

Take the children over to the area prepared

•

Children need to be seated to be shown a toy

•

Adult opens box enthusiastically saying “special toys”

•

Adult takes one toy out of the box and brings it up to eye level

•

Adult labels toy i.e. “penguin”
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High Attention Box continued
•

Adult show how the toy works and labels i.e. “penguin, walk”

•

Adult asks children if they want “more?” and uses Makaton sign as appropriate

•

Adult asks for children to respond in an appropriate way (could be just a movement of their
eyes or pointing).

•

Adult continues with this toy a couple of times

•

Adult then says “gone” as they put it away and then take out another toy.

•

Repeat above actions and at each session approximately three different toys.

•

When finished and before child loses focus adult says “finished” and puts box away.

What type of toys?
☺
☺
☺
☺
☺
☺
☺

Pop up toys ie. jack-in-the-box or puppet
Wind up toys
Flashing toys
Toys which move
Toys which make a sound
Bubbles
Sensory Toys

Where could you find these toys?
•
•
•
•
•
•
•

Pound shops
Garden centres
Craft shops
Toy shops
Freebies from McDonalds etc
www.hawkin.com (Hawkins Bazaar)
Many other outlets

Suggested Individual Support Plan (ISP) Targets:
• The child will take part in an adult led activity for X minutes (start with a small amount of time
and then increase once successful).
•

The child will share interest in an activity with an adult for X minutes (start with a small amount
of time and then increase once successful).

•

The child will make eye contact with an adult during a shared activity.

.0

SLT RESOURCE PACK: Part 2: Advice Sheets
6 of 58

ATTENTION & LISTENING ACTIVITIES 2
Some useful strategies for getting children to stop their activity and attend to you.
• Use an egg timer for an activity and once runs out teach them that they need to look to you for
an instruction.
•

Use strategies such as counting down from 3 to 0 and reinforcing this with praise when
achieved.

•

Make it clear when the activity will finish e.g. when puzzle completed, or use timer (as above)

•

Use a Now and Next board so that the child knows that something comes after the activity
they have chosen, you can use this in conjunction with the egg timer/ or other ideas.

•

Use the child’s name and get down to their level

•

Use a visual timetable

now

next

Some useful strategies for keeping attention
focused on a task
•

For those children with extreme difficulty
focusing on an activity you may need to give
cars
them a separate space, or at least consider where they paintin
are seated and who they are seated
next to.

g

•

Verbal reminders and specific praise about what they are doing e.g. “good painting” to
encourage them to continue.

•

Teach “active listening” through the use of ‘good sitting’, ‘good looking’, ‘good thinking’ so that
the child knows what is expected.

•

Use visual prompts to support what you are saying e.g. objects, drawing on board, get children
involved by holding something, putting on a sticker etc.

•

Have frequent breaks between tasks so that the child has some time where they do not need
to attend.

Suggested Individual Support Plan (ISP) Targets:
•

The child will attend to an activity for five minutes (can then increase this length as attention
improves, or can start at one minute) with visual prompts and adult reminders.

•

The child will attend to an activity for five minutes (can then increase this length as attention
improves) with visual prompts.

•

The child will attend to an activity for five minutes (can then increase this length as attention
improves).

•

The child will stop and listen when their name is called.
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Attention Strategies - Now & Next boards
What is a now and next board?
A board which has the words ‘now’ on the left hand side and ‘next’ on the right hand side. Underneath
both words is a space to attach a picture. The board is laminated and then a piece of velcro is stuck
onto each space.
You now need some pictures of a range of toys/activities with velcro on to place under the words
‘now’ and ‘next’.
Children need to be able to understand that the 2D picture represents the toy/activity in order to use
this board.
This board is sometimes called a ‘Now’ and ‘Then’ board but whatever you call it this must be used
universally by the parents, setting, and other professionals.
now

Why do you need a now & next board?

painting

•
•
•

next

cars

To support children who find it difficult to play with specific toys/activities ie: messy play
To support children who find it difficult to move onto another toy/activity
To support children who tend to flit from activity to activity-these children will need adult
support to focus or some type of timer.

How do they work?
Decide what toy/activity you would like the child to play with. Put a picture of that toy/activity on the
‘now’ side.
Now put a picture of a toy/activity which the child really enjoys onto the right hand ‘next’ side. This
should motivate the child to complete the ‘now’ activity.
Take the board to the child and say “come ‘now’....... (eg. cars) ‘next’ .......(eg. painting)” pointing to
and labelling the pictures as you talk.
Now take the child and the board to the ‘now’ toy/activity and support the child as necessary. When
the child has finished playing show the board again. Say ‘next’....... and take the child to the next
toy/activity. Initially you may want to keep the ‘now’ activity fairly short and quickly follow it by the
‘next’ activity, then gradually increase the amount of time the child is at the ‘now’ or non-preferred
activity.
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Play
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What is play and why is play important?
•
•
•
•

Play is one of the foundation building blocks for language development.
Play allows children to learn about the world and to make sense of it.
Even very young children are able to demonstrate their understanding of the world through
their play.
Play enables children to learn about and experiment with speech, language and social skills
as they learn to interact with their peers.

General ideas to be aware of when playing with the child
•

The area you are working in needs to be as quiet as possible

•

Try to limit the amount of distractions by reducing the amount of toys you have out at one time

•

Watch what interests the child and join in. Don’t worry if the child doesn’t want to do what you
had planned

•

Try and get down on the floor with the child so that you can be face-to-face for the activity you
are trying

•

Praise all attempts on the child’s part

•

Keep activities short. 10 minutes of work is valuable

•

Don’t ask too many questions. Comment on what the child is doing rather than interrupting
play by asking questions e.g. ‘dolly’s having a drink’ NOT ‘what is dolly doing?’

•

Model without directing play alongside but don’t force the child to do something different. If
play is repetitive e.g. train up and down, get another train and do something different with it
e.g. going over a bridge or through a tunnel, they are more likely to copy if they don’t feel
forced to change what they are happy doing

•

See Handout ‘Silence, Observation, Understanding and Listening (S.O.U.L)
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Silence, Observation, Understanding and Listening
(S.O.U.L)
Joining in children’s play
Approaching an interaction with children using the steps of silence, observation, understanding and
listening (SOUL), reduces the chance that you will interrupt children’s play. In order to communicate
with children successfully it is important that you become partners in their endeavours. Using the
technique of SOUL means you allow the children to initiate, but you spend more time observing, that
you become more sensitive to their different needs, and that you become an effective listener – all
techniques designed to allow you to join in their play and so communicate effectively.

S.O.U.L.
How your talk can help
•
•
•
•
•
•
•

Self Talk
Parallel Talk
Repeating
Restating
Expanding
Encouraging Ideas
Open Ended Questions

How your talk can help
Self talk
Here the adult is labelling what she / he is doing, describing and demonstrating and talking in the
context of an activity. For example, “I’m getting the bowl and spoon out of the cupboard ready to
make a cake”.
Parallel talk
In parallel talk, you describe what the child is doing. As you interact with the child you comment on
what the child is playing, what the child is playing with, and possibly what the child is doing.
Repeat
After listening carefully to a child, you repeat what the child has said. Repeating is effective because it
clarifies what the child has said, serves as an acknowledgement, is very supportive of the language /
words the child uses, and often keeps children talking because it acts like a question and indicates
you are interested in what they have to say.
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Silence, Observation, Understanding and Listening continued
Restate
Sometimes children make mistakes when communicating. When a child makes a language error, you
can repeat what they said in the correct form without drawing attention to the error. You are modelling
correct language in a positive (non-punitive) manner that helps communication.
Expanding
In natural conversation, the adult often adds new ideas to what children are saying, for example:
Child: “that pigeon is flying up high”
Adult “yes, the pigeon is as high as the tree, but an aeroplane can fly even higher”
Encouraging ideas
Encourage children to articulate their solutions and ideas by asking them how they solved something;
by describing what they will do and what they did; and by asking them to help you. This strategy is
particularly valuable because it indicates your respect for their ideas and solutions to problems.
Open ended questions
Questions that have more than one right answer or ones that can be answered in many ways are
called ‘open ended’, or ‘divergent’ questions. These questions stimulate more language, respect the
diversity of solution, affirm children’s ideas and encourage creative thinking.
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High / Scope (1986) Introduction to the High / Scope Pre-School Curriculum
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People Games
Toys are not essential for play. Many types of play involve no toys. People games are often the first
type of play a child will experience with an adult e.g. peek-a-boo, tickles, physical play.
When children play people games, they aren’t distracted by toys. They focus on the adult. In people
games, the adult does something and the child responds by doing something else, like smiling or
throwing a blanket off, to let the adult knows he or she wants the game to continue.
Physical Play
•
•
•

Bounce the child up and down on your lap or play swinging and rocking games on the floor
Play tickle games with the child
Play peek a boo or hide and seek games with the child.

Actions and Rhymes
Choose any games that have a song and usually actions.
•
•
•
•
•

Row row row your boat
Round and round the garden
Twinkle twinkle little star
The grand old Duke of York
Zoom zoom zoom we’re going to the moon

Making the song and actions lively and animated is important because it will help to keep the child’s
attention and make the game interesting. If the child becomes familiar with the routine let them join in
and begin to take turns. Pause and wait for the child to indicate that they want you to keep going –
they might do this with a movement, a look, a smile or a sound. E.g. “If you see a crocodile don’t
forget to…………scream!”
Suggested Individual Support Plan (ISP) Targets:
The child will look at the adult to indicate they want the game to continue
• Introduce motivating activity. Encourage child to watch and then pause and wait to see if the
child initiates eye contact to request more.
The child will make a sound to indicate they want the song to continue
• Sing familiar songs and then pause, wait to see if the child vocalises or uses another means to
indicate they want the song to continue
The child will take a turn during an action song e.g. child to choose the next part of Wheels on
the Bus
• Pause at the end of a verse and wait for an indication from the child that they want you to
continue.
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Exploratory Play 1
Early play is exploratory and is dependent on a varied and interesting environment. Through play with
toys and objects babies discover that they can make things happen e.g. shaking a rattle makes a
noise.
Collect items such as:
• Spoons
• Shiny paper
• Cellophane
• Ribbons
• Bricks
• Plates
• Tissue paper
• Newspaper
• Empty pots
Put the materials in boxes or drawstring bags and take out one at a time to explore. Crumple up
the bits of paper to make interesting noises. Bang things together and take them in and out of
empty pots with lids on.
Hiding Games
Wave a scarf up and down over the child so that the child can feel the breeze. Lift it high and
let it fall over your head. Encourage the child to pull it off your head. Cover a toy with the scarf
and encourage the child to pull it off.
Beach Balls
Play games of throw and catch with soft balls. Blow up the beach balls and let the child feel the air
coming out.
Boxes
Collect boxes for the child to climb in and out of. Make a house from a large box and cut out a door for
the child to crawl through. Boxes can become boats, trains, cars or anything the child wants.
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Exploratory Play 2
Sand Pits and Water Trays
Let the child explore the different textures with their hands. Introduce different containers, sieves and
pouring jugs and encourage them to fill and empty them.
Messy Play
Painting with hands, fingers and feet or large wax crayons for mark making
Pop up Books
Let the child enjoy pressing the buttons

Suggested Individual Support Plan (ISP) Targets:
• The child will access a range of interactive activities available in the setting with adult support
•

The child will access a range of interactive activities available in the setting without adult
support
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Self Pretending and Relational Play
Encourage the child to help you with the activities that you do around the
setting, e.g. washing up, putting shopping away.
•

Use everyday objects to pretend with such as an empty cup, brush
or flannel. Carry out actions such as pretending to have a drink,
brushing your hair etc and encourage the child to copy you.

•

Involve a doll or teddy in everyday situations and provide
appropriate matching objects so, for example the child can feed teddy at snack time or the
child can wash teddy’s hands when he/she washes theirs.

•

Use puppets in the same way. Stick to everyday routines that the child understands or has
experienced e.g. shopping, washing, dressing.

•

•

Gradually provide these opportunities at other times ie not the real
situation

•

Set up a teddy bears or dolls tea party and encourage the child to hand
out the plates, put the food on the plates, stir the drink with a spoon etc.

•

Use toy telephones to have pretend conversations

Using miniature toys, for example animals, farms and dolls, children can learn to relate objects
together e.g. putting the animals on the trailer or the driver on the tractor, and then begin to act
out a story

Suggested Individual Support Plan (ISP) target
The child will use toys more appropriately.
• Help the child to choose one activity. Get down to his/her level when playing with him/her.
Follow his/her lead in play so that you are joining in rather than directing his/her play.
• Observe what he/she is doing in play, watch and wait. Help to extend his/her play by adding
an action to his/her play sequence for example:
• If the child is pushing a car – adult to support him/her putting a miniature figure into the car
• If the child lays out teddies and toy food – adult to support him/her in giving a teddy a drink or
something to eat.
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Developing Imagination and Co-operative Play
Once the child is beginning to relate two objects together e.g. will pretend to feed himself/herself or
will put the farmer on the tractor or will pretend to stir a drink with a spoon, they are ready to be
encouraged to extend their play sequences and to begin taking turns in play with adults and other
children.
Imaginative play helps children to practice adult roles, express their feelings and explore their ideas. It
is also good for learning to cooperate and take turns with other children and adults.
Developing Play Sequences
Use small world toys, for example animals, farms, transport, Happy Land sets, Play Mobil sets
• Children can learn to act out a story e.g. cow eating hay, bus driving to shops. Adult may need
to model short sequences for child to copy. Adult to encourage children to take turns to carry
out simple actions with the toys.
Adult to encourage children to work together
• ‘Fuzzy felts’ can also be used for making stories
• Using floor mats or boards to make roads for cars or zoos for animals
• Adult to support child with putting the road or zoo together and may need to demonstrate
adding other things they need to add e.g. cages for the animals or garages for the cars. Adult
to support children to take simple turns e.g. putting a car each on the road or putting an animal
each in the cage.
Dressing up to take on the role of different characters
• Adult may need to prompt child to take on the role initially by demonstrating how the character
might talk or what role they might take in the story. Adult to support the children to share the
dressing up clothes and take turns to choose an item to put on.
Playing with toys
• Initially the adult may have to support the child by demonstrating simple play sequences for
each situation e.g. pretending to put a bandage on the doll and giving her some medicine, by
bathing the baby, getting the baby dressed and reading stories to the baby.
Playing with recycled materials is also important and fun
• Children enjoy playing with empty boxes, plastic pots, fabric and string, scissors and glue.
• Initially the adult can demonstrate what the items could be turned into e.g. the box could be a
rocket or car. Adult to support the children to take it in turns in the rocket or take it in turns to
pretend to drive the car.

Suggested Individual Support Plan (ISP)Targets:
Imaginative Play
The child will play with a wider variety of toys and demonstrate more complex play sequences
• As the child is having difficulty developing and extending his play skills he will benefit from
adults playing alongside him and encouraging him to develop his imaginative play.
• This can be done by modelling play and helping him to copy play e.g. feeding teddy, talking
about where the train is going to, making toy figures do different actions.
• Use the opportunity to model language to him. Repeat what he says but expand on it e.g. if he
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says ‘eating cake’ the adult could repeat ‘teddy’s eating cake’.
For the child to use the toys available more appropriately (atypical development)
•

As the child is having difficulty demonstrating appropriate play skills he will benefit from a direct
‘hand over hand’ approach to support him in using toys/activities more appropriately
• Observe what he is doing in play, watch and wait. Help the child to demonstrate more functional
play. For example
o The child is spinning the wheels of a car - help him to push the car along.
o The child is throwing the puzzle pieces rather than returning them to an inset puzzle –
support him to put the puzzle pieces back into the correct slot.
o The child is stroking the bristles of a brush – support him to use the brush to brush his hair
or the dolly’s hair.
o The child is giving himself a drink with a toy cup – support him to extend this play by giving
teddy or dolly a drink.
o If the child enjoys playing with small world figures perhaps set up a specific activity where
he is encouraged to relate the small world figures to furniture e.g. in bed / on a chair.
o
Turn Taking and Co-operative play
The child will take turns with an adult
• The child will benefit from inclusion in a structured game/activity perhaps with an adult where
language is repetitive and predictable with clear opportunities for taking turns e.g. ‘your turn /
my turn’.
The child will take turns with one other child
• The child will benefit from inclusion in a structured game/activity perhaps with a peer where
language is repetitive and predictable with clear opportunities for taking turns e.g. ‘your turn /
my turn’
The child will demonstrate early turn taking skills in a small group of peers
• The child will benefit from inclusion in a structured game/activity in a small group of peers
where language is repetitive and predictable with clear opportunities for taking turns e.g. ‘your
turn / my turn’.
Suggested activities: could include rolling a ball, pushing a car down a ramp, adding a brick to a
tower, blowing bubbles.
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Interaction
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What is interaction and why is interaction important?
•

Interaction is one of the foundation building blocks for language development.

•

Interaction skills develop from a very young age as most babies will initiate eye contact with their
care givers, they will also engage in simple turn taking activities e.g. making vocalisations in
response to a care giver. These are some of the early examples of interaction.

•

Children do not have to have language to share experiences and interact with others e.g. shifting
a gaze from an object or motivating activity to an adult or peer in order to share the moment.

•

Interaction includes being able to demonstrate an interest in and an awareness of others and
being able to use both verbal (spoken words) and non- verbal means (pointing, gesture, signing,
facial expression) to communicate.

•

Children learn language and social rules by copying what they see and hear.

•

Interaction is important because through interactions we build relationships with the people we
come into contact with.
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Eye Contact
General Points
•
•
•
•
•
•

Very young children with communication difficulties may have poor or fleeting eye contact.
Good eye contact is important for social interaction. We learn a lot about people by looking at
their faces.
Eye contact helps children get more information about language through facial expression and
gestures or signs.
When working on eye contact, place toys near your face to encourage children to want to look
at you. If the child looks away, stop the activity and call the child before starting again.
Try to encourage the child to want to look at you, but never force them to and if your child
shows distress at these games do not carry on.
Get down to the child’s level, face to face if possible.

Games
Peek-a-boo games
Peek-a-boo games can be played from behind the furniture, the curtains, a scarf or another person,
under the table or when getting dressed.
Ball Games
Pass a ball slowly from left to right so that the child can follow it with his eyes. Make it disappear
behind your back or behind your head and wait for eye contact before making it reappear. When
playing games of throw and catch, wait for the child to look at you before throwing the ball, or hide it
behind your back until you get eye contact.
Face Masks
Use a mask to play peek-a-boo games. Stick your tongue out through the hole for
the mouth.
Squeaky toys
Hold a squeaky toy near your face and press it to make a noise and wait for eye contact before you
start again.
Posting games or Puzzles
Hold the picture to be posted or the puzzle piece up near your face and wait until the child looks at
you before you give them the picture / puzzle to post.
Bubbles
Blow some bubbles to attract the child’s attention. Then hold the wand near your face and wait for
them to look at you before blowing some more.
‘More’
Play a game that the child enjoys. It needs to be quick and repetitive e.g. blowing bubbles, knocking
down and rebuilding towers, marbles or cars down a run, knocking down skittles, songs, blowing up
balloons, wind up toys. Do the activity a few times and then stop and wait. When the child looks at
you, ask ‘more?’
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Eye Contact Continued
Sunglasses
Try putting sunglasses on and off to encourage the child to look at you
Finger Puppets
Draw faces on your fingers or make finger puppets and wiggle them near to your face and then hide
them
Binoculars
Look through two old toilet roll tubes to encourage eye contact
Wink Games/Pass on the faces
Play winking games or make funny faces and wait for the child to copy you
Face Paints
Use face paints on your face to encourage the child to look at you
Actions and Rhymes
Choose any games that have a song and usually actions e.g
Row row row your boat
Twinkle twinkle little star
The Grand old Duke of York
Making the song and actions lively and animated is important because it will help to keep the child’s
attention and make the game interesting. If the child becomes familiar with the routine let them join in
and begin to take turns. Pause and wait for the child to indicate that they want you to keep going –
they might do this with a movement, a look, a smile or a sound. E.g. “If you see a crocodile don’t
forget to…………scream!”

Suggested Individual Support Plan (ISP)targets
•

The child will make eye contact with the adult to indicate he wants more bubbles

•

The child will make eye contact with the adult to indicate he wants the ball rolled back to him

•

The child will make eye contact with another child to indicate he wants the car pushed to him

•

The child will make eye contact with the adult/another child to indicate he wants the song to
continue.
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Understanding and Using Non-Verbal Cues
Understanding and using gesture and pointing
Some children do not develop an awareness of non-verbal communication e.g. pointing and gesture.
They may not respond to an adult pointing at a particular object or picture in a book as they do not
realise that the adult is trying to direct their attention to something. They may not wave ‘goodbye’ or
‘hello’ or use pointing as a means to support their communication skills. These children benefit from
support and from being shown how to use these non-verbal skills.
Activities could include
• Putting a motivating activity out of reach or in a clear plastic box and supporting the child to
point to the object / box before offering them the motivating activity.
• Supporting the child to wave ‘goodbye’ or ‘hello’ in a familiar song.
• Sharing a motivating book and supporting the child to point at different pictures.
Facial Expression and Body Language
Some children who have strong language skills may still present with difficulties with social interaction
and may struggle to understand emotions and how to read them. We show emotion with our voices,
our faces and with our whole body. These children will need to be taught how to interpret the way we
show emotions, so that they can respond appropriately.
Photos can be used to develop an understanding of vocabulary associated with emotions.
•
•
•
•
•

Use family photos to make these meaningful to the child
Look closely at people's faces in everyday situations and discuss how they may
be feeling
Discuss why they might feel that way
Start off with easier emotions such as happy, sad or angry
Label how you feel when you feel it as a model for the child

.
Role Play can also be useful for children with stronger language skills
• Present the children with situations using photographs/words, e.g. ‘I just spilt my
ice-cream’
• Discuss how each situation would make them feel.
Suggested Individual Support Plan (ISP) targets:
The child to label photos/video clips of four basic emotions
• Develop the child’s ability to recognize emotions in others and in themselves
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Turn Taking
General Points
Many young children find it difficult to learn to wait, share and take turns. A child with a
communication difficulty may find it particularly hard to accept the rules of turn-taking and
sharing. These skills should be encouraged early on, to help develop an understanding of the
rules of conversational turn-taking as well as promoting good standards of behaviour.
Rules of taking turns
1. To start with, work on turn-taking when you are alone with the child. It is much harder to learn to
share with two or three other children.
2. Make sure there are no distractions.
3. Get the child’s attention by sitting up close together and face to face
4. To make sure that the child does take turns, be in control of the situation by keeping hold of the
equipment/toys being used.
5. Demonstrate the activity first so that the child understands what is required.
6. Use the appropriate signed or spoken language for turn-taking, e.g. my turn/your turn/Katie’s turn
7. If the child is reluctant to take turns, let them have two turns for every one that you have.
8. If the child is still unwilling to take turns, remove the toy altogether and come back to it later when
they are more willing to co-operate.
Swapping Toys
•

Two different toys, e.g. a rattle and a squeaky toy

•

Give the child one toy and let them play with it for a while. Then offer the
child the second toy, but only give them the second toy when the first one
is returned. This activity helps the child to learn how to give and take.

Give and Take Games
The following toys can be used to encourage turn-taking and sharing:
•
•
•
•
•

Throw balls and bean bags to each other
Send wind up toys back and forth
Roll cars towards each other
Take turns to post a shape in the box
Take turns to lift up the flap of books
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Turn taking Continued
Everyday Sharing
There are many opportunities to encourage turn-taking and sharing during every day
routines.
• Taking turns on the swing
• Taking turns sharing with toys
• Taking turns to water the garden with a small watering can
• Taking turns to clap hands
Floor Play
•
•
•
•
•
•
•

Building beakers or bricks – take turns to add another beaker or brick to the tower
Lift out puzzles – take turns taking pieces out/putting back in
Musical Instruments – take turns banging a drum or shaking, for example a sealed pot of rice
Skittles – take turns to roll the ball and knock down the skittles
Rolling a ball
Pushing a car down a ramp
Playing simple board games

Suggested Individual Support Plan (ISP) Targets:
The child will take turns with an adult in a motivating activity on 5 occasions
The child will benefit from inclusion in a structured game/activity perhaps with an adult where
language is repetitive and predictable with clear opportunities for taking turns e.g. ‘your turn / my turn’.
The child will take turns with one peer in a motivating activity on 5 occasions
The child will benefit from inclusion in a structured game/activity with one other peer where language
is repetitive and predictable with clear opportunities for taking turns e.g. ‘your turn / my turn’.
The child will take turns in a small group of peers with adult support on 5 occasions
The child will benefit from inclusion in a structured game/activity in a small group of peers where
language is repetitive and predictable with clear opportunities for taking turns e.g. ‘your turn / my turn’.
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Understanding and Following Routines
Using Visual Support to Help the Child's Understanding

Many young children benefit from seeing photos/pictures to help them understand what is happening
during the day.
Where to start?
• Any photos used should be clear, and of the actual object being used. These
photos should be approximately a normal photo size. It is very useful if the item
being photographed is on its own in the photo and the word is printed underneath.
Apple

•

Coloured symbols or black and white line drawings can also be used depending on
the child's level of understanding (ask the SLT to advise you on this)

•

To begin with, photos/symbols need to be shown to the child so that they can make a link
between the word you are using and the item/activity. Introduce one photo/symbol at a time. It
may be useful to keep the photo/symbol in your pocket or lanyard. When you are showing the
child a new activity, hold up the photo/symbol next to the activity and repeat the word, so the child
makes the link between the word, the photo/symbol and the actual activity.
•

Build up the number of photos you use. At this stage, it may be useful to
keep them all together, either in a box or begin to velcro them to a board
which you can access easily.

•

In time, the board can become a ‘choice board’ so that the child can
choose which activity he/she wants. Start with a small selection to choose
from and gradually build them up.

'Now' and 'Next' (see Attention and Listening Section ‘Now & Next’
This type of visual support can help a child to start following an adult directed activity by showing
them that it will be followed by a favoured activity.
•

Show the child the two photos/symbols and say 'now puzzle, next computer'. Keep repeating this.

•

It may be that the time spent on the first activity is initially very short, however the aim would be to
gradually increase the time spent at the first activity
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Using Visual Support to Help the Child's Understanding (cont)
Using Visual Timers
These can be useful in preparing the child that an activity is going to finish.
•

Egg timers, sand timers, traffic lights, hands on clock, stop watches are all
useful visual representations of time 'running out'.

•

Some children respond well to a 'countdown' e.g. '5,4,3,2,1 - finished'. This is
also helped by showing them a photo of what you'd like them to move on to.

Visual Timetables
As the child gets used to using visuals, they can be expanded into visual timetables to
show the child what will be happening throughout the day.
•

These can be presented horizontally or vertically with more than two photos.

•

Some children cope with photos/symbols representing the whole day, other
children can only cope with the morning or afternoon activities in one go.

•

The child should be encouraged to go to their timetable, look at what the next
activity is, go to the activity, return to the timetable at the end of the activity, take
the photo/symbol off and put it in a 'finished' box next to the timetable.

•

An 'oops' card can be introduced to prepare the child that something has changed
within their timetable for example if they can't go outside because it is raining.

Visual Schedules
These can help encourage independence during daily skills such as getting dressed, going to the
toilet and brushing teeth.
•

These can be kept simple initially and the child may need an adult to prompt them to the next
stage by pointing at the pictures in the sequence.

•

The aim is to gradually reduce the adult prompts and encourage the child to start following the
pictures independently.
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Using Visual Support to Help the Child's Understanding (cont)
Visual 'Rules'
These can be useful to reinforce what the 'rules' are in certain situations.
They can either be presented on a 'rules board' or as a two step sequence to provide the child with an
alternative to their action or behaviour.

Social Stories for Older Children
The goal of a Social Story is to break down difficult social situations into a number of logical steps.
This will help the child to talk and work out a way through the situation or interaction. They can be
used at home and in the setting.
Any situation that occurs in these settings can be a social story. You might want to use this technique
to:
•
•
•
•
•

Introduce changes to routine
Develop social skills specific to the child’s needs
Prepare for trips or visits
Help with emotions such as fear or anger, or behaviours such as obsessions and compulsions
Provide structure to any new situation which might be difficult for the child
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Using Visual Support to Help the Child's Understanding (cont)

Suggested Individual Support Plan (ISP) targets:
The child will access a ‘now and next board’ in order to follow brief adult led activities with the
support of an adult.
This will support his understanding of what is happening “now” and “next” and to help him to
understand the structure and expectations of the school day.
•

Make an individual visual timetable using pictures. E.g.

Now “listening”
•
•

Next “bubbles”

Resources such as ‘Boardmaker’ and ‘Communicate in Print’ are great for symbols
Using a “now” and “next” board will help the child develop their attention and listening skills and
ability to follow adult led tasks. The first activity should be an adult led activities and the next
activity should a motivating activity (such as bubbles or cars).

The child will access a visual timetable of the morning’s activities and follow the adult led
routine with the support of an adult
• If the child responds well to using visual strategies a visual timetable can be introduced to help the
child understand the structure of the morning e.g. story time, free play, listening, snack time,
outside play, singing, home (with pictures used to represent all these activities).
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Turn Taking in Conversation
Conversational Skills
Some children need to be taught the ‘rules’ of conversation as they don’t
pick them up automatically.
They may have difficulties in one or several of the following areas
• greeting people
• taking turns in games
• taking turns to respond to questions and make comments
• understanding how to hand over or end a conversation
• identifying whether their communication partner is person is interested in what they are talking
about.
How can we support children to understand the rules of turn taking in conversation?
• These rules need to be demonstrated, and acted out with the child in structured familiar small
group activities and then the child will need lots of encouragement to use the ‘rules’ in real life.
• In these situations it is essential that an adult or a good role model takes the first turn to show the
child what to do and to model the language they require to initiate, continue or close an interaction
with another person.
• You will need to show the child several times and may need to use visual and verbal prompts, e.g.
tell me one thing about what it looks like.
Activities to support turn taking in conversation
Talking with Toys
• Ask the children to bring in a toy from home.
• Encourage them to show their toy to the group and to say a little bit about it.
• Ask the children if they think any of the toys would like to ‘play together’.
• One child sits in the middle of the circle with their toy.
• You model asking to play, e.g. ‘Can my bear play with your rabbit?’
• Let the children have a turn asking you, or each other, to play.
Using language to ask for help
• Set up situations or activities with one thing missing, e.g. no pencils/crayons out on the
colouring in table or no scissors / glue at the craft table. The child then has to directly ask for
help.
• Model the language the child needs to ask a peer or an adult for pencils / crayons e.g. ‘Can I
have a crayon please?’
Silence
• Sit and say nothing – make the children start off a conversation with you. This will feel strange
at first but it is a good way to teach the child that they can start a conversation.
• If the child is struggling model the language they could use to greet you and examples of
questions they might ask. Remember to add pauses in your interactions and see if the child
initiates interaction with you. You might want to play with a particularly motivating toy that the
child may initiate communication with you about.
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Strategies to support conversation skills in different
situations
The child is talking too much
• Remind the child that their conversation partner needs to have a turn to talk
too.
• Keep asking the child how they think their partner feels.
• When a child talks too frequently about a specific topic, make a rule about when that topic can
/cannot be introduced into conservation.
• Use a clear signal, such as a picture cue, gesture or code word, to remind the child.
The child is often changing the topic of conversation
• If a child changes the topic of conversation, it might be because they don’t fully understand or
they have made inappropriate connections in their mind.
• When this happens, gently refocus them and remind them how their conversation partner feels
when they start talking about something different.
The child is asking repetitive questions
• At times, a child may ask repetitive questions because they are anxious or because they want
some control over the conversation.
• If they keep asking irrelevant questions, don’t answer them, explain why it is irrelevant and
explain when a good time would be to ask that question.
Suggested Individual Support Plan (ISP) targets:
One specific area can be targeted or the child’s social communication skills can be targeted in a
range of areas see final target.
The child will develop early conversation skills within a small structured group setting with
adult guidance. This will be demonstrated by:
• Being able to share information about himself (e.g. his favourite food)
• Being able to wait for his turn while others share information about themselves
• Being able to use non-verbal communication skills such as looking towards / facing in the
direction of the person who is speaking
• Playing structured games with his peers and coping with things like turn-taking and sharing.
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Receptive Language
(Understanding)

and

Expressive
Language
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Language Development
A child must be able to attend and focus on activities in order to help them develop their
understanding and use of language.
•

Before a child can follow longer instructions they need to learn what everyday words mean.

•

It is important that you help them by keeping your language simple.

•

A child needs to hear the name of an object or the action word (doing word) associated with an
object many times and in a range of contexts before they are able to understand the word.

•

When we talk about language we talk about information carrying words. Information carrying
words are the number of words a child can understand within an instruction. See sheet:
Information Carrying Words. This provides an explanation about what information carrying words
are and has examples of different instructions you can give.

•

Early language can be broken down into understanding object labels, action words (doing words)
and concepts; these can be related to size, colour, position, quantity.
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Developing Basic Communication Skills
At this stage it is important not to force children to feel they need to speak but to create comfortable,
relaxed situations where you are building on basic communication skills which are the foundation for
language development.
•

Use stimulating toys to get attention and reward eye contact with exaggerated facial
expressions e.g. smiling and widening eyes. Other games such as Peek a Boo are also good
for this.

•

Play simple turn taking games e.g. rolling a ball to each other to develop those early turn
taking skills.

•

‘Ready Steady’ games. Many will be familiar with ‘Ready Steady Go’, but this game can be
used to work on other words e.g. Ready Steady Jump, the idea is to create an anticipation so
that when you pause between Ready Steady…….. the child will want to add the word so that
the action can happen. Remember this must be fun and motivating!

•

Spend time playing with the child, following their lead but then adding on some actions to
develop their play and interaction skills. It is important to imitate their actions, join in without
taking over.

•

Use songs and rhymes to engage the child and use these within play to also incorporate some
of the above e.g. Row, Row, row your boat will encourage turn taking and eye contact

•

Repeat frequently key early words that the child can use functionally with success e.g. early
words that will get an effect are; more, again, drink, ‘favourite toy’, ‘key names’

•

Use Makaton signs or simple gestures to accompany talking.

•

Children often learn sounds that go with objects e.g. “moo” for cow before they learn the name
of the word, so all modelling along with play that encourages these vocalisations alongside the
words is good.

Suggested Possible Individual Support Plan (ISP) targets at this level;
• The child will make eye contact when looking at a stimulating toy held close to face.
• The child will make eye contact in response to name
• The child will take a turn in a simple turn taking game with an adult
• The child will take 2-3 turns in a simple game with an adult
• The child will take a turn in a simple game with one other child supported by an adult
• The child will take 2-3 turns in a simple game with another child when supported by an
adult
• The child will look in anticipation in a Ready Steady …. Game
• The child will vocalise/ sign at the appropriate time in a Ready Steady… Game
• The child will use the correct word or approximation of the correct word at the appropriate
time in a Ready Steady ….game.
• The child will use one Makaton sign/ gesture for everyday functional vocabulary e.g. drink,
again, more.
• The child will use 2-3 Makaton signs/ gestures for everyday functional vocabulary (these
should be chosen to make the most functional impact for the child in collaboration with
parents)
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Setting Up Communication Opportunities

Some children find it difficult to communicate with others – often because
opportunities to communicate are not available to them. This may be due to
others anticipating their needs before the child has an opportunity to express
their needs and wants. It is good to wait and watch to see how they do
communicate.
The following is a list of strategies that will provide the child with reasons to
communicate in everyday situations. There will be many other natural
opportunities as well.
Some children may benefit from being shown what to do in these situations by
an adult or another child. Use these opportunities to think about using simple
language and modelling the words for the child.
•
•
•
•
•
•
•
•
•
•
•
•
•

Give child a drink but only hand them an empty cup.
Give child a pencil with a broken point – Can they let you know it’s broken?
Give child yoghurt or cereal without a spoon.
Give a favourite toy or food item in a plastic see-through container that they cannot open. Can
the child ask you to open or to get their favourite thing?
Activate a wind up toy, let it deactivate and hand it to the child.
Open a jar of bubbles; blow bubbles then close the jar tightly. Hand the closed jar to the child.
Can they indicate to you that they want more?
Blow up a balloon and slowly deflate it. Hand the deflated balloon to the child or hold it to your
mouth and wait.
Put an object that makes a noise in a bag and shake it. Hold up the bag and wait.
In dressing activities put on coat or shoes but don’t tie laces or do buttons up until the child
asks for help.
Hold out and offer child a choice of items and say ‘Do you want apple or pear?’ ‘Do you want
ball or car?’ ‘
Give a jigsaw with a piece missing from the puzzle.
Give child an empty paint pot or glue stick.
Ask the child to give an item to a familiar person who isn’t in the room.

Suggested Individual Support Plan (ISP) Targets:
•

The child will vocalise/ sign/ use word when presented with a forced
alternative?

•

The child will vocalise/ sign/ use word to communicate a need

•

The child will use the following signs/ words to communicate need e.g. drink/ toilet/ car – these
should be words chosen to make the most functional impact, should be chosen with parents
and be reinforced throughout all situations including at home.
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Commenting
Commenting is a technique used to develop a child’s communication. It is a non-directive technique.
For example:
In a directive style adult A may say:
What’s that? [pointing to the child’s drink]

A:

In a non-directive style adult B may say:
Oh, Katie’s got juice

B:

In a non-directive adult B is commenting on the child’s actions or state e.g. crying.
•

In order for a child to begin to talk he/she needs to hear words relating to their surroundings,
play or daily routine.

•

When adult A spoke to the child, the child didn’t get information about the world. Also, if they
do not know the answer, they are unable to respond. However when adult B spoke, the child
heard her name and the word “juice” which with practice she will begin to understand.

Furthermore the question “What’s that?” can be used in lots of situations and is therefore much harder
for the child to learn.
The child needs to experience language to be able to talk.
There are several ways that a commenting approach can help a child.
•

The child hears language relating to themselves which is the simplest language to learn e.g.
Katie sleep.

•

The child feels listened to or attended to e.g.: Katie’s running.

•

The child will listen to the adult after a time, waiting for the comment about them

Through using this simple method most children will develop their language at a faster rate.
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Information Carrying Words (ICWs)
•

Information carrying words (ICW) enable us to find out how much language a child
understands without the support of any visual clues (e.g. pointing and nodding).

•

An ICW is a word that carries meaning. Many instructions we can give young children involve
words that carry no meaning if we think about the situation.

•

For example, if a child is in his room getting dressed and his mum holds a jumper out to him
and says “put your jumper on” he does not need to understand any of the words – it is obvious
what he is expected to do just by mum holding the jumper towards him, and the fact that
getting dressed is common routine for him.

•

Many children with auditory memory difficulties find following ICW instructions difficult due to
the amount of information they need to remember in order to complete the task. You should
use the ICW activity sheets (pages 40 & 41) to help develop the child’s ability to remember
more words in an instruction.

•

Before working with ICW’s ensure your child is familiar with the names of all the items you will
be using – this way you can be sure that they are following the instruction rather than their
vocabulary knowledge that is being tested.

•

When giving instructions REMEMBER - Sit on your hands and look at the child. This will
help you to stop yourself from pointing or looking at the object you are requesting, as children
can be very quick to use clues from the situation.

•

Be careful not to split longer instructions up as this won’t accurately test their understanding
e.g. can you find me the cat. ………and the dog.

•

Always check that your child has to make a choice between objects for each ICW you are
testing.

•

See examples below: each example shows you what items you would need to make it work
and the ICW is underlined to show available choice.
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Information Carrying Word (ICW) examples
Here are some examples of instructions for ICW’s from 1-4. Each example shows you what items you
would need to make it work and the ICW is underlined to show available choice.
1 ICW instruction
Objects required
ball, car

Instruction
‘find me the ball’

Choice
car

teddy

‘make teddy jump’

actions: e.g. sit, walk, sleep

teddy

‘show me teddy’s eyes’

different body parts

Objects required
ball, car, train

Instruction
‘find me the ball and train’

Choice
car

teddy, doll

‘make teddy jump’

dolly and actions e.g. sleep, run

teddy

‘show teddy’s nose and ears’

different body parts

2 ICW instructions

3 ICW instructions
Objects required
ball, car, train, tractor

Instruction
‘find me the ball, train and tractor’

Choice
car

teddy, doll, book, cup,
spoon

‘Give the book and spoon to teddy’

objects to give and doll

teddy, doll, chair, table

‘Put teddy under the chair’

doll, position (on v’s under) and
table

Objects required
grape, apple, banana,
orange, carrot

Instruction
‘Find me the orange carrot grape
and banana’

Choice
apple

big spoon, little spoon,
big plate, little plate

‘Find the big plate and the little
spoon’

little plate, big spoon

4 ICW Instructions
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Strategies to support a child’s understanding of single words
Remember
A child needs to hear the name of an object or the action word (doing word) associated with an object
many times and in a range of contexts before they are able to understand the word.
•

Children always enjoy adults making silly noises etc, and at this stage they are ready for you to
link some of these noises with some of the objects they are becoming familiar with. Use toy
animals e.g. ‘moo’ for cow if you can, always link a sound with an animal. Remember to use the
name of the animal as well.

•

Follow the child’s lead and comment on what they are child is looking at e.g. ‘car’, ‘ball’ teddy’.

•

When the child is playing, model the names of the objects they are holding or the actions they are
completing in their play e.g. ‘teddy’, ‘sleeping’, ‘drinking’, ‘pushing’

•

When tidying up the toys, name the different objects as you put them into the box.

•

Look at books together and name the different items you are looking at. If the child points to a picture
in the book, respond by naming the picture several times.

•

Play a game and hide different everyday toys in a bag. Shake the bag and look inside. Encourage
the child to take the toys out of the bag one by one and label the objects that they find. When tidying
away ask they child to find one of the items to put away first. Help them to find the item if they are
unsure. Repeat the names of the objects as they are being put in the bag.

•

Have a bag of animals; take out one animal and make it do an action; encourage the child to copy
the action you have done with the toy e.g. ‘jumping’, ‘sleeping’, ‘walking’.

•

If the child does not respond you could help them by supporting them to copy the action you have
modelled or by helping them find one of the items you have named.

•

When the child is completing everyday activities in your setting comment on what they are doing e.g.
‘drinking’, ‘painting’, ‘drawing’ so that they are able to hear simple language associated with the
activities they are completing.

Suggested Individual Support Plan (ISP) targets:
The child will demonstrate an understanding of a range of instructions containing one
information carrying word (ICW) with guidance.
• Lay out up to six items in front of him. Ask him to find each item on request e.g. ‘where’s teddy?’
• Give him a teddy and ask him to make them do different actions e.g. jump, sit, walk.
• If he struggles to follow the request you have given him place your hand over his and support him
to respond correctly.
The child will demonstrate an understanding of a range of instructions containing one
information carrying word (ICW).
• Lay out up to six items in front of him. Ask him to find each item on request e.g. ‘where’s teddy?’
• Give him a teddy and ask him to make them do different actions e.g. jump, sit, walk.
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Understanding Two Information Carrying Words (ICWs)
The idea is for the child to be able to hold on to and process two important bits of information in an
instruction. Below are some ideas of activities that can be incorporated into everyday activities /
games that the child has chosen to play with. Please see sheet: Information Carrying Words for an
explanation.
• Always make sure the child knows the vocabulary for the objects and pictures you are using.
• Remember to return all items to their original positions before moving on to the next
instruction.
• Avoid looking at the items you are going to ask your child to move / find as this will give a non
verbal clue to the child.
• If the child struggles to follow the instruction repeat the instruction to help them to succeed.
The aim is for him to get both bits of the instruction correct. Initially you may want to split the
instruction and wait until he has just started to complete the first bit before you ask the second
bit.
Shopping. Have a selection of objects and a bag and a basket for your child to do some shopping.
You ask him to find you one item of shopping and put it in one of the containers e.g. put the carrot in
the basket. The aim is for him to get both bits of the instruction correct.
Cooking. Have a selection of food, a pan and a bowl. Ask your child to find the piece of food and put
it in the pan or the bowl eg: ‘put the potato in the pan’.
Farms. Have a selection of animals, a picture of a pond and a barn. The animal you ask for has to go
to either the pond or the barn e.g. ‘put the pig in the barn’.
More farms. Have a selection of toy animals and the pond. The animals are all thirsty and some have
to walk to the pond and some run to the pond and some jump to the pond. E.g. ‘make the horse walk’
or ‘make the cow jump.
Transport. Have a car and a train and some pictures of places e.g. shops, the park, nursery, church,
your house etc. your child has to push the car or the train to the place you name e.g. ‘push the car to
the shop’.
Tea parties. Dolly and teddy sitting either side of the table and some pictures of food or some toy
food. Give dolly an apple, give teddy some cake etc.
Animals. Have several animals and several items of food. Give the dog some biscuits, give the
elephant a banana.
Naughty dog. Have a toy dog and a large toy table, chair and bed. Ask your child to make the dog do
an action on one of the pieces of furniture e.g. make the dog jump on the bed, or make the dog sleep
on the table. Vary the action and the piece of furniture in this game but the dog stays the same.
Understanding 2 part instructions including ‘give me’. Set out 4 items and ask your child to give
you two of the items e.g.: give me the ‘X and Y’.
Target
The child will demonstrate an understanding of instructions involving two information
carrying words.
• See ideas for activities above.
• Provide repetition if required. Provide support if the child remains unsure.
• Positively praise good listening.
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Understanding Three Information Carrying Words (ICWs)
The idea is for your child to be able to hold on to and process three important bits of information in an
instruction. Below are some ideas of activities that can be incorporated into everyday activities /
games that the child has chosen to play with.
• Always make sure the child knows the vocabulary for the objects, actions and pictures you are
using.
• Remember to return all items to their original positions before moving on to the next
instruction.
• Avoid looking at the items you are going to ask the child to move / find as this will give a non
verbal clue to the child.
• If the child struggles to follow the instruction repeat the instruction to help them to succeed
• The aim is for the child to remember all parts of the instruction correctly. Initially you may want
to split the instruction and wait until the child has just started to complete the first bit before
you ask the second bit. Provide repetition if needed.
Shopping. Have a selection of pictures of common objects and a bag and a basket for the child to do
some shopping. You ask the child to find you two items of shopping and put it in one of the containers
e.g. put the carrot and the apple in the basket.
Cooking. Have a selection of food pictures, a pan and a bowl. Ask your child to find two pieces of
food and put them in the pan or the bowl e.g. ‘put the potato and the pizza in the pan’.
Farms. Have a selection of pictures of animals, a picture of a big pond and a big barn. The animals
you ask for has to go to either the pond or the barn e.g. ‘put the pig and the cow in the barn’.
More farms. Have a selection of toy animals a pond and a house. The animals are all going on an
adventure: and some have to walk, some run and some jump to the pond or the house. E.g. make the
horse walk to the pond or ‘make the cow jump to the house
Tea parties. Dolly and teddy sitting either side of the table and some pictures of food. Give dolly an
apple and some cake’, give teddy some cake and a sausage’.
Animals. Have three animals and several pictures of food or toy food. ‘Give the dog some biscuits
and a sweet’ ‘give the elephant a banana and a carrot’.
Naughty dog. Have a toy dog and a teddy and a large toy table, chair and bed. Ask your child to
make the dog /teddy do an action on one of the pieces of furniture e.g. make the dog jump on the
bed, or make the teddy sleep on the table. Vary the teddy/ dog, the action and the piece of furniture in
this game.
Suggested Individual Support Plan (ISP) Target:
The child will demonstrate an understanding of instructions involving three information
carrying words (without concepts).
• See activities outlined above
• Provide repetition if required. Provide support if the child remains unsure.
• Positively praise good listening.
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Understanding Concepts
To develop a child’s understanding of concepts:
• Matching
• Sorting objects
• Listening to simple instructions containing the concept
Examples of concepts:
Size Concepts: Big (Large) and Little (Small)
• Go round the setting finding objects which are the same except for size e.g. big or little spoon,
cup, trousers, socks, shoes.
• Collect big and little items and encourage your child to match all the big items together and all
the little items together.
• Using different sized balls ask the child to find the big ball or a little ball. Then ask them to
throw the ball to a named person or into a box.
• Show the child pairs of object e.g. big cup and small cup ask them to find the ‘big cup’.
• When playing with toys / looking at books use the different size concepts where appropriate as
the opportunities arise.
Prepositions: ‘in’/‘on’/’under’ and ‘in front’/‘behind’/‘next to’.
Prepositions are the words that tell you where something/someone is and are learned by children in a
particular order. It is important that we teach them first to understand and then to use these words
appropriately.
• Have two action figures and two chairs / tables. Model the position concept of ‘under’ label this
concept and reinforce it visually using Makaton sign/ or gesture.
• At first children usually find it easier to learn prepositions if they actually try out the positions
for themselves. So you could have an obstacle race with pieces of furniture (e.g. big box,
table, chair). You give instructions to him e.g. “go under the table”- see if he can tell you where
he is.
• Then use a teddy/play people/doll/Action Man and make them walk round an obstacle course
and hide them in different places (e.g. behind the curtain, in the cupboard). Hide and seek is a
very good game for learning prepositions.
• Use a toy mouse – have a story about him hiding from a cat – talk about where he hides.
Colours
During sorting and matching tasks, colours should be named clearly so that words are taught.
• Set out identical objects of different colours e.g. bricks of various colours. Pick up one to show
to the child and say “show me one like this”. The child then sorts bricks into groups according
to their colour.
• Set out different coloured boxes. The child then puts the objects into the same coloured box
e.g. the red car in the red box, the blue brick in the blue box etc.
• Ask the child to ‘find the red one’. If they appear unsure hold up a red brick and ask them to
find one that is the same.
• When they are playing with different toys e.g. bricks / cars model the colour concepts in their
play.
Other concepts you could focus on include: wet/dry, hot/cold, fast/slow, up/down, full/empty.
Remember children learn concepts better by experiencing these concepts first.
Useful books to encourage concept development: e.g. Where’s Spot
.0

SLT RESOURCE PACK: Part 2: Advice Sheets
43 of 58

Understanding Concepts (cont)
Suggested Individual Support Plan (ISP)Targets:
The child will demonstrate an understanding of basic concepts such as: GIVE EXAMPLES
• Provide opportunities to develop his understanding through practical activities using real objects
e.g. wet hands / dry hands, wet hair / dry hair or full box / empty box, full cup /empty cup.
• Once he understands these concepts using objects introduce these concepts in pictures e.g. Play
early ‘go-togethers’ or ‘opposites’ games. Talk about the pictures and reinforce the concepts.
• He will need these concepts demonstrated across a range of different situations in order to
support him to generalise his understanding.
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Putting Words Together
Before a child can speak in sentences, they need to learn how to join two words together. It is important
that you talk in short phrases so that the child can copy you.
•

Use the same phrases over and over again in everyday situations e.g. “hello teddy” “more drink”
“car gone” “bye daddy”.

•

When playing, encourage the child to tell you what to do, e.g. “teddy bed” “book table”.

•

When tidying up the toys, putting out equipment for tasks, putting on coat for outside play use
simple phrases e.g. Joe coat, pen box (when putting the pen in the box)

•

Look at books together and talk about what things are doing e.g. pig eating.

•

On a picture of a two characters/ animals e.g. Peppa Pig/ Spiderman. Encourage the child to tell
you which bits to colour/ put sticker on e.g. “Peppa Pig’s leg” “Spiderman’s head”.

•

Play a shopping game. Encourage the child to tell you which two things to buy e.g. “apples and
pears”.

•
•
•

If the child says a word, repeat it back and expand it. e.g.
Child: “cat”
Adult: “cat sleeping”

•
•
•
•

This will enable more phrases to develop. You could also offer a choice e.g.
Child: “cat”
Adult: “cat sleeping or cat eating?”
Child: “cat sleeping”

Suggested Individual Support Plan (ISP)Targets:
•

The child will use two words together in a simple phrase e.g. “more apple”, “me again” to
communicate a need

•

The child will put two words together in a simple phrase e.g. “cat sleeping”/ “me running”,
“pushing car”
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Expanding Language
Adults can help children develop their language skills by using various strategies so that the child’s
vocabulary and knowledge of the language grows. If a child hears good language models, they will
use these models in time.
A. Keep Language simple: If the child is only using 2 words in a phrase then make sure you
only use 2 or 3 words in your phrases. This will help your child to learn language at the right
level for them. E.g.
Child: Man tree
Adult: ‘Man climbing’ or ‘man climbing tree’
B. Reinforcement: This is acknowledging the fact that you have received the message by
essentially repeating back what the child has said. E.g.
Child: It’s a horse eating
Adult: Yes a horse eating
C. Modelling: This is similar to the above by clearly saying the sentence using adult grammar
you are helping the child learn how it should be said. E.g.
Child: Horse eat
Adult: Yes, the horse is eating
D. Expansion: This is where you add extra information E.g.
Child: Horse eat
Adult: Yes the horse is eating. He is eating hay. I think he will drink some water next.
E. Forced alternatives: This is where you give a child a choice of what to say. E.g.
Adult: Is the man driving the car or riding the car?
F. Open questions: This is where you ask an open-ended question to elicit as much information
as possible. E.g.
Adult: What is happening in the playground?
Child: The children are playing on the slide.
G. Sentence completion: This is where you start a sentence for a child to finish. E.g.
Adult: The man is sitting…
Child: on top of the house
Also refer to Silence, Observation, Understanding and Listening (S.O.U.L) (Play pages 11 and 12)
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Speech
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Speech Development
What is speech?
• Speech refers to how different speech sounds are made by the lips, teeth and tongue, these
sounds are then put together to make up words.
•

Different sounds are expected to develop at different ages and some children will present with
speech difficulties that are expected from a child of their age.

What can affect speech development?
• A child’s ability to hear may impact their speech development.
• The use of a dummy. It will be important to ensure that if a child in your setting uses a dummy
that they take the dummy out when they are speaking. Ensure you discuss with parents the
removal of the dummy advice sheet 6 for an advice sheet parents
• Sometimes the reason for a child’s speech difficulties is not always clear
Listening, attention and language
If you have a child in your setting with difficulties with attention, listening or understanding language
these areas should be focused on first. – please refer to flow charts in previous sections for ideas /
advice.
Steps to learning speech sounds
• Different sounds are expected to develop at different ages.
• Playing with speech sounds can be fun and although you may want to focus on the sounds a
child cannot do it will be important to give them opportunities to play with sounds they can
achieve so that they can feel some measure of success.
• Mirror games and activities with copying facial expressions can be helpful in providing visual
feedback for a child and can also be used to positively reinforce a child’s attempt at the
individual sounds.
• Advice sheets 2 and 3 provide ideas on how to encourage a child to produce individual speech
sounds.
• A child will need to be able to produce these sounds in isolation first; before then moving on to
try producing them with a vowel and then in words.
• Learning speech sounds will take time and a child who can produce a sound in isolation will
not be able to put sounds into words quickly.
General Advice to support sounds
For younger children (2- 4 years)
• Model back how the words should be said without asking your child to copy you.
• e.g. ‘dut’ ‘yes it’s a duck’.
For older children (4 + years)
• Once they are beginning to use the sounds more accurately give them speech choices e.g. ‘is
it a dut’ or a ‘duck?’
• This will increase their awareness of their own errors and help them to monitor their own
speech.
• Give your child feedback as to how he/ she is getting on with making a sound. If you hear the
correct sound give specific positive praise (e.g. well done, that was a good ‘c’ sound when you
said car – you moved the back of your tongue). If your child says the sound wrong give
specific positive feedback (e.g. good trying with your ‘c’ sound in car)
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How to Produce Speech Sounds
Below are some ideas of how you can help your child to elicit sounds that they are finding tricky.
Sound What to do
M

Ask your child to push his lips together and make a humming noise. All of the air
should come through the nose. Ask your child to put his hand on his nose to feel a
slight vibration.
Explain that this is the ‘loud yummy dinner sound’

P

Ask your child to push his lips together and to push them apart with a quiet puff of air.
Encourage your child to look at your lips coming together/ look in a mirror together
Explain that this sound is the ‘quiet popping sound’

B

Same as the ‘p’ but with a loud voice.
Explain that this sound is the ‘loud popping sound’

T

Tell your child to tap his tongue behind his teeth gently. Touching the area behind
teeth with your finger helps the tongue find this place/ putting sticky food (e.g.
peanut butter/ jam) on the spot right behind the top, front teeth. Have your child lick
it off to feel where the sound needs to start from. When you are describing that spot
again, call it the ‘sticky spot’.

N

Ask your child to put his tongue behind the top teeth (same place as ‘t’ and ‘d’ sounds)
and make a humming sound. All of the air should come through the nose. Ask your
child to put his hand on his nose to feel a slight vibration.

F

Tell your child to bite his/ her bottom lip and blow out. Use a mirror so your child can
see their rabbit’s teeth. Have feathers/ paper on your hand that will blow away when
the ‘f’ sound is produced to make it visual

K

This is a ‘back of the mouth’ sound. Use a ‘magic finger’/ lolly pop stick to gently push
the front of the tongue down. Pushing down the front of the tongue will stop it raising up
to say ‘t’ and will encourage the back of the tongue to move.
Encourage your child to keep their mouth open wide like a crocodile. Ask them to
produce k/g without closing their mouth. Your child may find this helpful to do in front of
the mirror.
Have your child lay on his back while saying this sound. Gravity may help him drop
his tongue back.

S

Tell your child to put his tongue behind his teeth, make a smile and blow out. If air
escapes from the sides of your mouth (may sound ‘slushy’) try to push the sides of
your tongue against your back teeth. If your child is sticking his tongue out too far, look
in a mirror and tell him to keep his tongue behind his teeth. You can practice smiling so
that his teeth are touching and there is no place for the tongue to peak out. Another
method is to say a ‘t’ sound quickly and repetitively until it becomes an ‘s’ e.g., ‘tttttttttttsss’
Link toys to the sound: snake says ‘s’
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Targeted Listening Activities
These activities are required to develop a child’s awareness of environmental and speech
sounds which is important before focusing directly on speech production.
Letters and Sounds Phase One identifies a range of different activities which focus developing
listening skills and sound awareness.
General Sound Discrimination
See Letters and Sounds Phase 1 – Aspect 2 for a range of different ideas / activities focusing
on this target which could be done daily at Nursery / School
For the child to correctly match an instrument / sound maker with an corresponding
instrument /sound maker played by an adult out of sight.
• You could use pairs of instruments or containers filled with different items e.g. boxes with rice,
pasta, dried peas.
• Hide one set of instruments behind a screen and lay out the other set in front of the child.
• Play all the instruments through once and then ask the child to listen and see if they can match
the sound that you make with one of the instruments they can see.
For the child to correctly identify animal sounds associated with different animals e.g. ‘miaow’
with a picture of a ‘cat’ or ‘woof’ with a picture of a dog.
• Lay out different toy animals – make the animal sound and see if the child can identify the
corresponding animal.
• This could also be done with other everyday sounds e.g. hoover, car, aeroplane, phone ringing.
Awareness of sounds at the beginning / start of words
See Letters and Sounds Phase 1 – Aspect 5 See Letters and Sounds Phase 1 – Aspect 2 for a
range of different ideas / activities focusing on this target which could be done daily at
Nursery / School
Our Sound box / Bag
For the child to collect together 10 items that start with a ‘s’ sound e.g. ‘sock’, sausage’, ‘soap’
• Talk about what is in the sound box today. Emphasise the first sound e.g. ‘s-s-s-sock’ or ‘s-s-s-ssoap’.
• Can the child recall the list of items beginning with the ‘s’ sound.
• Are they able to add items to the list.
• If you gave them a choice of two items e.g. a ‘cat’ and a s-s-sandwich’ would they be able to put
the correct item in the sound bag?
For the child to group objects starting with the same sound e.g. ‘car’, ‘key’, ‘cup’, ‘cow’ and
‘ball’, ‘baby’, ‘bag’.
• Have approximately 8 simple objects out which start with 2 different sounds (eg. ‘k/c’ and ‘b’).
• As the child uncovers the objects talk about the sound each object begins with.
• Help the child to divide the objects into 2 groups according to their first sound e.g. ‘now you’ve found
a car, a cow and a cup’ (emphasising the first sound of the words).
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Suggested Individual Support Plan (ISP) Targets on Production
See advice sheets ‘How to Produce Speech Sounds’ and ‘Targeted Listening Activities’. If the
child is reluctant to attempt or copy difficult sounds start with sounds they are able to produce
accurately. These might be vowel sounds or individual consonant sounds.
General ideas for speech production
• Play games with individual speech sounds and relate these sounds to different activities e.g. when
popping bubbles ‘p’, ‘p’, ‘p’, when playing with a ball ‘b’, ‘b’, ‘b’ or when playing with a drum ‘d’, ‘d’,
‘d’.
• Mirror games can also be great for focusing on speech sounds. Start by pulling silly faces in the
mirror and encouraging the child to copy you. Then model some different lip and mouth shapes
and see if they can copy you. Then model individual speech sounds and see if the child will try
and copy you.
The child will produce the sound ‘X’ consistently within a structured setting on its own on 5
occasions.
• Visually model as well as describe how the sound is made
• Use a mirror to aid production.
• Play motivating games when the child has to say the sound / word before they get to take their
turn.
• On occasions model back ‘X’ words accurately for the child when they make an error, but don’t
insist that the child repeats the word more accurately at the moment.
The child will produce the sound ‘X’ consistently within a structured setting as follows: on its
own, in simple consonant-vowel (CV) combinations
• Visually model as well as describe how the sound is made
• Use a mirror to aid production
• Play motivating games when he has to say the sound / word before he gets to take his turn.
• Model back ‘X’ words accurately for him when he makes an error, but don’t insist that he repeats
the word more accurately at the moment.
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Listening: Syllables
Syllables - What are they?
Syllables are the beats in a word. For example, the word ‘elephant’ has three syllables: e-le-phant.
How will it be working on syllables be helpful for the child?
Working on syllables can increase a child’s awareness of the different parts of a word. When we clap
syllables we slow our own speech rate down which helps our child listen out for the important sounds.
It can improve your child’s speech intelligibility.
Syllable clapping can be targeted alongside work focusing on specific sounds or a group of sounds.

How do I do it?
Practise clapping out words together with 1, 2 and 3 beats (e.g. ta - ble, tel - e - phone).
Give the child words to clap out by themselves or to tap out on a drum.
You could use the child’s name and the names of other children in the setting and do this as a group
activity or you could use names of the child’s favourite toys which you could hide in a bag.
Help the child to count the number of sounds/syllables in a word using counters, bricks or cotton
reels.
Examples of syllables in words:
1 syllable words:
chair, dog, kite, pan, bin, shoe, thumb, bike, bread, car, head.
2 syllable words:
table (tay-ble), rocket (ro-kit), apple (a-pull), jumper (jum-per), carrot (ca-rut), teddy (te-dee), lorry (loree).
3 syllable words:
vegetables (veg-ter-balls), ambulance (am-bul-lance), dinosaur (di-no-saw), butterfly (bu-ter-fly),
microwave (mi-cro-wave). Potato (po-tay-toe), umbrella (um-bre-la), motorbike (mow-ter-bike).
Suggested ISP Targets (Individual Support Plan)
The child will mark syllables in words containing 1-3 syllables. For example: *ca*rrot is 2
syllables, *po*ta*to is 3 syllables.
• Practise clapping out syllables: Use pictures, real objects, photographs of family members etc. in
order to have a wide range of vocabulary.
• Use blocks to mark the syllables: Give the child two to four blocks depending on the number of
syllables in the words. Break each word into its syllables representing each one with a block.
• Use bean bags to mark the syllables: so the child can drop / throw a beanbag as they say each
syllable. Count the number of beanbags used to count the number of beats.
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Use of Dummies
Inappropriate and prolonged use of dummies can lead to a range of problems which can have a long
term impact on speech development:
•

Malformations of the dental arch

•

Tooth decay

•

Incorrect tongue position is adopted which may affect the swallowing pattern

•

Increase in dribbling as the child is prevented from effecting a seal with the lips

•

The baby is unable to engage in normal babble patterns as the dummy restricts tongue
movements.

•

Normal sensory feedback is inhibited

•

The young child is unable to communicate as the dummy acts as a plug.

•

The correct placement for developing speech sounds is restricted.

•

The child becomes addicted to the dummy and it becomes increasingly difficult to wean them off
as they get older. This can result in stress for both child and parent.

It is essential that children are encouraged to communicate without having their dummy in their
mouth. If they are speaking to you encourage them to give you their dummy rather than to speak
round the dummy. Perhaps encourage them to leave their dummy in their bedroom and encourage
them to use it only at night time rather than during the day.
When trying to encourage a child to give up a dummy it can sometimes be helpful to give it to a
character in exchange for a motivating toy or game e.g. ‘the dummy fairy’, ‘the Easter bunny’ or
‘Father Christmas’.
Taken from advice given by Speech and Language Therapists in South West Surrey.
More information available on www.talktoyourbaby.org.uk
For advice on using dummies with very young babies please speak to your Midwife, Health Visitor or
Speech and Language Therapist.
Further advice and research findings can be found at
http://www.nhs.uk/conditions/pregnancy-and-baby/pages/getting-baby-to-sleep.aspx
http://fsid.org.uk/page.aspx?pid=426
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CHILDREN WHO STAMMER: INFORMATION FOR PRACTITIONERS
(Provided by NHS Community Services in Surrey)
(Information taken from the British Stammering Association website)
INTRODUCTION
Stammering (or stuttering) does not develop uniformly with age or in the same way with different
children. Most of the recommendations can be beneficial to all children, even those without a
stammer, so if it is possible to modify classroom policy this could reduce the risk of making an
exception of the child who stammers. Liaison with a speech and language therapist is always
recommended.
THE YOUNG CHILD (2 – 5years)
Many young children speak dysfluently at times, especially when they are under some pressure to
communicate competently. There is no exact point at which normal dysfluency becomes stammering
though there are features that enable us to differentiate between the two extremes.
Normal dysfluencies are usually relaxed repetitions, often of whole words either at the beginning of a
phrase or when a child is thinking of how to finish a sentence (e.g ‘ Well well well I went to the
shops’). These may be more marked when the child is very tired, excited, upset or nervous.
There is a greater risk of stammering developing when the child frequently does one or more of the
following:
o Gets stuck on words (e.g. [long pause as if they are stuck] well’)
o Prolongs or stretch out sounds (e.g. ‘wwwwell I went to the shops’)
o Repeats part of the words (e.g. ‘w w w well I went to the shops’)
o Appears to put or putting excess effort into finishing words.
o Is aware and upset about their dysfluencies. This is particularly worrying sign.
However, one of the things that makes it so difficult to say with certainty whether or not a child
stammers is that there can be so much variation from day to day and in differing situations. Therefore,
it is probably best to play safe.
First, discuss the child's speech with the parents to find out if the same difficulties are apparent at
home; and if so, discuss whether the parents wish to see a speech and language therapist. Then,
consider the following simple ways that parents and teachers can reduce communicative pressure on
young children.
Slow down your rate of talking to convey to all the children that there is plenty of time. Speaking
slowly oneself is likely to help the dysfluent child without drawing attention to the stammering by
asking the child to slow down.
Try to get on the same level as the child, both in the physical sense and by speaking in language
that can be easily understood.
Reduce the number of questions that you ask. However, If you do need to ask questions to gain
information from a very dysfluent child and are fairly sure of the content then try to give alternatives,
eg "Did it happen in class or in the playground?" Questions about current work can be phrased as
alternatives to the benefit of other reticent children and those with difficulties in formulating sentences.
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Commenting upon the emotion or events that are causing the increased dysfluency help the child
to feel understood (eg "I can see that you're very cross", "your knee hurts"). Comments on specific
words or sounds are not helpful.
There are some speaking situations that facilitate fluency. For example: reciting familiar lists like
the days of the week or counting; singing; speaking familiar words with a strong rhythm as in nursery
rhymes or poetry; speaking with actions. Sometimes acting allows the child to speak confidently and
fluently. Such activities may increase the child's fluency without awareness of any special attention. In
general, familiar material that is well within the child's level of ability reduces the communicative
stress.
Other things reduce fluency, for example: being interrupted or hurried; competing to speak; fear of
the consequences of what's been said; expressing complex ideas; using relatively new vocabulary
and sentence structures. Keeping a record of what increases and decreases fluency for that particular
child should give some ideas about how to help them. Once you have completed a record of this,
simply try to do more of the things that increase their fluency and do less of the things that decrease
their fluency.
Many children have episodes of easy talking. These times provide opportunities for developing oral
communication skills. Dysfluent patches are a time to consolidate current achievements in both
speaking and reading.
Some children may need extra help when learning to read since uncertainty about a particular word
may precipitate stammering. Reading strategies may assist fluency by giving the child something
constructive to try when faced with a new or difficult word.
Children of all ages tend to be more fluent when speaking about a personal interest. They may also
be helped by demonstrating what they've made or discovered or by using visual aids to support their
speaking.
Try not to feel inadequate yourself when a child is having problems. If you can remain calm, kind and
approachable the chances are you will be able to support the child through the difficulties in much the
same way as you help with all the other crises that are a part of the usual school day. If you are
anxious this may fuel the child's anxiety so making things harder for you both.
THE OLDER CHILD (5 years and above)
It may be quite clear, however, that a particular child has gone well beyond the early hesitant stage of
normal dysfluency and is definitely stammering. The child may stammer with obvious physical tension
or may try to conceal the severity of the problem by avoiding particular sounds, words or situations or
by attempting to hide his mouth while speaking. If this is the case, again, discuss the difficulty with the
parents, so that your approach may be consistent with theirs. If the child is attending speech therapy,
then the therapist can guide you about a particular child's problem. There are no 'rules' about
participation in class activities so, whenever possible, discuss any specific problems with the child. In
general, the aim is for the child to participate as fully as possible yet without feeling under constant
pressure from fear of stammering and ridicule.
Answering Questions
• When asking the class questions try not to keep the child who stammers waiting too long for
their turn since this may increase anxiety and hence stammering. Discuss with the child how
to deal with free-for-all questions and discussion sessions.
• Children who stammer may need more time to express their ideas, so during question and
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•
•
•
•

answer activities it is helpful if the teacher slows his or her own rate of speech so signalling to
all the children that there is no need to hurry.
Children can rely on stammering to cover up lack of knowledge and so should be encouraged
to speak to their teacher when they don't understand or know something.
Children often lose eye contact when stammering and it's helpful if teachers don't look away
but give the same eye contact as they would if speaking to a child who is fluent.
Finishing off sentences is usually unhelpful as it reduces self-confidence and increases
frustration, especially if the person chooses words different from those intended by the
stammering child.
Where daily registration is causing problems alternative approaches can be discussed with the
child.

Individual Attention
• A child who stammers may find it very difficult to approach teachers with concerns about work
or to be sociable. If teachers can see the child on an individual basis now and again this may
help to ease communication in these particular lessons.
• A child who stammers may find it very difficult to initiate conversations with adults and may be
too embarrassed to discuss their stammer or problems with work. If teachers can see the child
alone, occasionally, this will provide opportunities to get to know the child and to discuss
stammering sensitively. This may ease communication in their particular lessons.
• Failures with speaking can overshadow all other achievements and lead to low self-esteem.
The teacher's recognition of success or competence in other areas can be encouraging as
well as directing the focus away from stammering.
• Perhaps the most important thing is that the child does not come to believe that stammering is
unspeakably bad. Careful, sensitive discussion of the child's difficulties and strengths can do
much to reduce the need to hide the stammering and paradoxically, this can lead to increased
fluency. The harder children try to prevent stammering the more severe the stammering
becomes. The less bothered they are about speaking the more fluent they are likely to be.
There is a delicate balance between avoiding the pain of stammering and encouraging a child
to take some risks with speaking. It is unlikely that fluency will be experienced without some
risks. However, the child should be involved in deciding when to play safe and when to be
more adventurous.
Teasing
• One of the things that makes stammering so painful is that it occurs in social contexts. There
is no way of keeping it to yourself. Many people who stammer feel ashamed of their speech
and so can be very sensitive to teasing. Open discussion between teacher and child may
encourage a more light-hearted response to any teasing. It is best to deal with teasing about
stammering not as an individual problem but rather include it in discussions and activities
about teasing and bullying in general.
• If teasing can be dealt with before it becomes a problem then this is always preferable to trying
to deal with it after the child has suffered the humiliation of being victimised. A stammering
child with few friends is more vulnerable to teasing. Anything that may help such a child make
and keep friends is worth trying.
Do you want to find out more about stammering?
Useful websites:
Michael Palin Centre for Stammering Children www.stammeringcentre.org
British Stammering Association www.stammering.org
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Books and DVDs
• ‘Wait, wait, I’m not finished yet…’ DVD. This is short, easy to watch DVD, available to watch
for free on line via the Michael Palin Centre Website. The DVD includes children’s views on
what helps them at school and general Top Tips for supporting children who stammer.
• Stammering: a practical guide for teachers and other professionals
Useful information and guidance about stammering, for those who would like a more in depth
knowledge of how to support a child with a stammer. Written jointly by Michael Palin Centre
therapist’s and the BSA's education officer Cherry Hughes. Can be ordered on the BSA’s or
Michael Palin Centre Website. (Fulton Publishers 2001) 128 pages.
The BSA website has a lending library for UK members. Some the titles can also be found on
Amazon:
• 'Let's Talk about Stammering' (children and adults), published by the BSA.
• 'If your child stutters - A guide for parents', published by the Stuttering Foundation of
America.
• 'Stuttering and your child: questions and answers', published by the Stuttering Foundation
of America.

Suggested Individual Support Plan (ISP)Targets:
•

The child will feel more confident speaking in a range of different talking situations

•

The child will speak more fluently during relaxed play activities with an adult (when the adult is
supporting them by using the strategies such as slowing down, commenting rather than
questioning and getting on the same level. (see strategies above)’
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For children learning more than one language
It is helpful to:
• Continue using two languages at home.
•

Continue to model language to the child so he/she can hear the correct model. If the child
switches between two languages, don't worry. This is a typical stage for bilingual children to
go through

•

The focus should be on helping the child feel successful in communicating with you.

•

Continue speaking your chosen language/s to the child even if he or she speaks back to you
in a different language. If he/she responds, the message has been understood.

•

Use short phrases with lots of gesture and facial expression, as well as expression in your
voice. This will help the child understand the meaning behind the words.

•

Encourage the child's attempts to communicate in either language, giving lots of praise.

•

Use nursery rhymes and stories from any culture/language.
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